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5. B 1
g tH AEfAaT / S M Mohsin
0. D 1
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7. fhesT 818X /Fritz Heider 1
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9. faFeX Shehel /Victor Frankle 1
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1. Hed /Values 1
12. ﬁqﬁfﬁ?ﬁ' /Agoraphobia 1
13. B 1
14. B 1
15. C
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3iffeTHar & 3m AT IR & S & R et
$ &THaT ¥ &1 3T 'AIAT AT ST bl gl
3ifRetear, aliRe 3R ARAS gt avg &1 8 Fahar
g

An aptitude is a component of a competence to do a
certain kind of work at a certain level. Outstanding
aptitude can be considered "talent". Aptitude is inborn
potential to perform certain kinds of activities,
whether physical or mental,
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fRITHS BRIE & AT AdaT A diad TR J [Fanfaa
fora:

A, qadder AR 3|

Sigmund Freud divided human consciousness into

three levels of awareness:
the conscious, preconscious, and unconscious

141
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IUCTHHTET I THS g S 3TaT &l 30Tel w10l T
FART aXe & oI =R & TeaTd @Y ar effise
GaRT B3 I gl

HYdr
AEIAAT el JHR & g Jarv v § -
1. #ifds vg gaTarol
2 HAId AT
3. AT ol

Neurotransmitters are chemical messengers that carry,
boost, and balance signals between neuron (also
known as nerve cells) and target cells throughout the
body. These target cells may be in glands, muscles, or
other neurons.

OR
The three major types of stress, viz. physical and
environmental, psychological, and social.
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SITHTH- ATAS [GhR & sAclisie 3R arfegdhT
A3l |
DSM- Diagnostic and statistical manual
of mental disorder.
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PagR aE AT arel FfFadl & &Y IR difod
SYAER gl W ST & &9 H b AT ST Tohel gl
<t TR T S & 3R sare & o see-vere
frr S § S T e & forw 3msfeer ar s=r & fow
SolloT| 39 Clehed YSIATAT & & H ST AT gl

Persons with behavioural problems can
be given a token as a reward every time a wanted
behaviour occurs. The tokens are collected and
exchanged for a reward such as an outing for the
patient or a treat for the child. This is known as token
economy.
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. WIHATAA: AT @5 SR § §6g A @Al gid
g
I S §H 3ihel Bl & ol & 31q87d Y ¢
| HHE SH NGIET A A Hl ¢l ATFadl & qY
AT IRTA T eFeifd 3R TETOT eTe T |
vfdser a1 Rad - 519 §H fonell U8 Heg & HeHd
g1d € St gEY ANl aRT FgcaquT WA ST § o §H
AT HEGH A & AT ATehel ST T 3T
gl

(S off a1 HROT, TeAh  H 1 3P )

3dar

1+1
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WIAF WHE:d G 9 @A AT gid § St
U: SFfedd @ Y& fohar ST Bl

These are the factors which motivated people to join
that group:
(1) Security: When we are alone, we feel insecure.
Groups reduce this insecurity. Being
with people gives a sense of comfort, and protection.
(11) Status: When we are members of a group that is
perceived to be important by others,
we feel recognized and experience a sense of power.
Suppose our school wins in an inter-
institutional debate competition, we feel proud and
think that we are better than others.

(Any two reasons, 1 mark for each)

OR

Primary groups are pre-existing formations which are
usually given to the individual.

PART-C
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gef &1 Py fguia : e Feaiadl (1985) o
geforora o Pl Rigwuid &1 weda @1 Feaad)
JEfAFTT S "Rl & et 3R fhET & FAST 3R
HEHIT T QU e & [T qAfawor &1 3efspfad He,
PR &l 3R ol &1 &TAAT" & &9 A dEd &l 39
fAeuid & 3TaR, g6f & e K 9aR &
gehIT q5f: 58 AT A i "ok g, T3S T
37197 T HIAT &1 T Ugol AT JIGT geah g,
St At A A & alrent FF @ 3R AT F
fau OFACR §1 qE AT A1 T 3 HA °TH g,
SEH F7 FT § IR FH FET §, 596 dRX H Irofelr
It A &1 T Y& gesh g, HH areda A
el T AR gl
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AF e : NS EfT A1 TTACHS e
AL & ol A & [0 ToellcAs &9 & ool
37Te7al T 3ITANT HA H AT 8| T§ TellcHh
yedleT # aRRefaid gidr §1 39 Uge| W 39 <afad o
@rat 3R 3nfasHRT A g & e Affes et
A il & URhd X &1 d STeal F Il o & o
fordr fT av Rufa & i A1 ST AgeaquT Bl
wiefii® geftr Al ar cameRe et 7
¢feleh YR 9 37Tel dTell JATIRONT AN & foideey H
&THAT AMAT &1 T8 &t I ST @A arel o1 I
3N TERASAIN & IHef&T TATEROT T HMTAT
¢ safow, 3 Sliaa & Thd 8 S &1 Tl &l
R Rcua Faar FaEmor gftehor &
gfafafca & §

Triarchic Theory of Intelligence Robert Sternberg
(1985) proposed the triarchic theory of intelligence.
Sternberg views intelligence as “the ability to adapt, to
shape and select environment to accomplish one’s
goals and those of one’s society and culture”.
According to this theory, there are three basic types of
intelligence: ~ Componential,  Experiential, and
Contextual.

Componential: This intelligence has three
components, each serving a different function. First is
the knowledge acquisition component, which is
responsible for learning and acquisition of the ways of
doing things. The second is the meta or a higher order
component, which involves planning concerning what
to do and how to do. The third is the performance
component, which involves actually doing things.
Experiential Intelligence: Experiential or creative
intelligence is involved in using past experiences
creatively to solve novel problems. It is reflected in
creative performance. Persons high on this aspect
integrate different experiences in an original way to
make new discoveries and inventions. They quickly
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find out which information is crucial in a given
situation

Contextual Intelligence: Contextual or practical
intelligence involves the ability to deal with
environmental demands encountered on a daily basis.
Persons high on this aspect easily adapt to their present
environment or select a more favourable environment
than the existing one, or modify the environment to fit
their needs. Therefore, they turn out to be successful in
life. Sternberg’s triarchic theory of intelligence
represents the information processing approach to
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Ty Rl afdd & T & TaY H 3T SITES
31ege7at, faaml, et 3R a3t & geardr @
Feld T §1ARAT 3R afRaedr faart & &9 @9
AgcaqUT 3} Ig ¢ b 9 e & & 3R gl &
g d#Ar it St g1 9iRas gfiehior A, Ig @A
3M9eTehd AT Tl glch 81 g@d 3R, TaF & aR &
HRAT TfSCehIoT, S8 HIAT HT deeldl Tepid HT I
g1 3H YR, Udh GHT H gANT TG SIS & 1Y
TSl BT AT GERT & A el & forw Shefdm &
feheT 39T Uel #, I§ qU RE & $qH NS §C el §
IR IfFaerd T@a (S, §ART SIfederd ST&dl aT
e W g TRE A hiad & g1 qiRas giseahror
T 3R 3T, FST 3R i, afFame iR 3eged
& oI TISC R TW@dT gl ARAT TRCHIUT 3H dg &
TISC HAAG 61 ol &l IR=HAT H&pid #H, Fag 3R
THAE TISC &7 § GRATNT HAT & A1 &7 3efar-
3eleT HEATIT & §F H HlGg ¢l A & hiaradrd
HEFT 39 ehfFcled & oAU WA &1 AT FEpid
H, T & 3H AN W 3’9 T&GF & GHg § IHo@T g0
foram e &; Sfes Qe FHSEIqUT wg-31iedea
Fufd & wa 81 q@lr 3, aREe Fepfd A, 9 3
ol W Ed &1 T8 FROT § T Fg 9= Fepiaat &
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IfFdarKdy & &7 & ST ST §, Sefe F3 R
TERTAT T AR & & H ST ST &

self refers to the totality of an individual’s conscious
experiences, ideas, thoughts and feelings with regard to
herself or himself

The most important distinction between the Indian and
the Western views is the way the boundary is drawn
between the self and the other. In the Western view, this
boundary appears to be relatively fixed. The Indian
view of self, on the other hand, is characterised by the
shifting nature of this boundary. Thus, our self at one
moment of time expands to fuse with the cosmos or
include the others. But at the next moment, it seems to
be completely withdrawn from it and focused fully on
individual self (e.g., our personal needs or goals). The
Western view seems to hold clear dichotomies between
self and other, man and nature, subjective and
objective. The Indian view does not make such clear
dichotomies. In the Western culture, the self and the
group exist as two different entities with clearly
defined boundaries. Individual members of the group
maintain their individuality. In the Indian culture, the
self is generally not separated from one’s own group;
rather both remain in a state of harmonious co-
existence. In the Western culture, on the other hand,
they often remain at a distance. That is why many
Western cultures are characterised as individualistic,
whereas many Asian cultures are characterised as
collectivistic
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gaTd & SHRUT GIARET o & HRIVUT gl 8 STl &
S FROT fART 3cdeeT & Tohahl g1 Ffaem a7 WK
& AR dUT SIgY § g dTel gHAl § AR Y T&TT

AT & ITORET dF H dd I&d FHIfAFRT ST ded S
IR &I Ugdled X IS¢ hldl g IR AT YfadhRehl &1
faATor off e g1 afeRem a3 # & & - Fifer & -
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HIRIBIT TUT YThicleh T & 7S dhlal dTell IR
Afgd Fg JPR & AAAII] gl &1 & FIRFT el Flel
arell Sl 5S¢ FIAT § AT TGS DIAHRIT ITAET deh
T & gef&r A g Thfaeh &9 & &5 lel arell
HITRAAIT TR TUT TFF &l & Taee oISTS Hial &
Stress can cause illness by impairing the workings of
the immune system. The immune

system guards the body against attackers, both from
within and outside.

The white blood cells within the immune system
identify and destroy foreign bodies (antigens) such as
viruses. It also leads to the production of antibodies.
There are several kinds of white

blood cells or leucocytes within the immune system,
including T cells, B cells and natural

killer cells. T cells destroy invaders, and T-helper cells
increase immunological activity cells produce
antibodies. Natural killer cells are involved in the fight
against both viruses

and tumours.

Stress can affect natural killer cell cytotoxicity, which
is of major importance in the defence

against various infections and cancer. Studies reveal
that immune functioning is better in individuals
receiving social support. Also, changes in the immune
system will have more effect on health among those
whose immune systems are already weakened.

OR

T P avi Ao @ se T g F ag & & &
deITd &7 AIHAT hH A §, o o dolld oIl §AR

A AT ShodToT, HTHATToIeh ShlHGTST I TIELT i
THITIA AT B Hebleell Tolld & v v arfaefier
feufa-faferse gfafkar &1 a8 deraqet feafaar ar
AT & ToIv 1T 9iAfshar3it &7 U dc g ST
3CCRT THEAT FI gl el 3R TATT FI FA T g
ST R ¥ &7 TG & ATHAT I &, dB FI
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3T & IMUR T FOR el AIam3t | AR e
&, 3eTeY0T & fov 39 ¢fher S & gapsT S@T § ar
§H I HgHY A g, Fifh §H AT § o Frarrd
'doll T TP deaTT gV | I d HT YaeT hlad & foIv
§H 3FI §AR Tl 3R Hehleell Hlel HT IOt
o WGel o ich ol JoTHedTehel Hlel T AR
g §1 ST 9T delrd & A1y TS e & G A
g, 308 T foersT gam gfoRem wfafhar g § 3R
Tehfcieh §cdRT I3 @ arfafafer s g e g
cafed deraqet feafadt st @arerst & faw suter $
STel ATl HHTET OTATTAT H oHNAR SATFaand e’
fe@ra €1 getdl gcget 3R e et afafafer arfder
81 Tehcll &1 USeR 3N UIehe GaRT &1 918 ciiel Hehleol
oEHIaT 8§

FA-37H@ WA SHH Toaaqel FUfd 3R wRas &
Jhfedsh UTSIshAT 3R 3oich AT IROMH & aR &
SIS UTd T ATHS §; STH FATHSAT aF
AT IR FAraqot Fufd & @9 fAgea & fow
FLT A afAT g1 38T & foIT, 3794 I3 98}
AT Y, AT 38 IR # A1 & A 38 g fA
AL & A gl fhar Bl

HITAT-3-E IO SHH 37T AT @A 3R el
T HTEATT A AT WA F g aifde & aaa &
SHA e 3R §ATRAT T HGATT & q8Y [Apretar ar
Tg dT I T enfdAer g Tohar g T sl &l Seolel
& T o o €t fhar ST vl g1 3eTeXoT & fag,
3Yel 39 & §d10 foh Ig Iredd H A AT AT a1 @I
g ar 3@ ar #F R & & Fr w5 o1 @ gl
TRER-37gw e sad Rufa & aisfiear &
APNAT AT HH HLAT A §; FHA deraqol fFaRE ahr
gfaeamas st anfder §1 8% 3ereror adr 2w w@ €,
fhEY G T BT X @ &, IT 3T o9l & 1Y Eal
T FIFAA I T &
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In recent years the conviction has grown that it is how
we cope with stress and not the stress one experiences
that influences our psychological well-being, social
functioning and health. Coping is a dynamic situation-
specific reaction to stress. It is a set of concrete
responses to stressful situations or events that are
intended to resolve the problem and reduce stress. The
way we cope with stress often depends on rigid deep-
seated beliefs, based on experience, e.g. when caught
in a traffic jam we feel angry, because we believe that
the traffic ‘should’ move faster. To manage stress we
often need to reassess the way we think and learn
coping strategies. People who cope poorly with stress
have an impaired immune response and diminished
activity of natural killer cells. Individuals show
consistent individual differences in the coping
strategies they use to handle stressful situations. These
can include both overt and covert activities. The three
coping strategies given by Endler and Parker are: Task-
oriented Strategy: This involves obtaining information
about the stressful situation and about alternative
courses of action and their probable outcome; it also
involves deciding priorities and acting so as to deal
directly with the stressful situation. For example,
schedule my time better, or think about how I have
solved similar problems. Emotion-oriented Strategy :
This can involve efforts to maintain hope and to control
one’s emotions; it can also involve venting feelings of
anger and frustration, or deciding that nothing can be
done to change things. For example, tell myself that it
is not really happening to me, or worry about what [ am
going to do. Avoidance-oriented Strategy : This
involves denying or minimising the seriousness of the
situation; it also involves conscious suppression of
stressful thoughts and their replacement by self -
protective thoughts. Examples of this are watching TV,
phone up a friend, or try to be with other people.
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giifa & faRIse a&qg3i, e ar feufaet @ |@efea
TR 8 g €1 gifa 3R @R Rela @ @
I T ARG & TR @ g% g &1 gt &t
e AEa yeERT 7 aefipa R ST awRar €, i,
fafrse gfifa, amfaies s 3R wRmmfe

fafrse gfitfa

g &1 we@ 31fR% gl arem YR g1 59 wHE A
doeld 9 AifAe § o &6 T AfRad 9aR & Seiak
& g N, AT T Heleod T H glT| GEIT & AT
SgagR Ad AT oig 3R 31617 977 3R afFieh
AT &ar faer (@mAfee 63) T [advdar g

faga-siifa

gg 9eG I« 3UAET fhdT SITAT § 51§ 9T FAoldATieleh
TR 3R Rufaar & gar &« &1 X [afad
A &1 TIRTRISAT arel &g o9l 379 TR & Aeholed
¥ = &1 ST, gAY Sad Afaiafadl S & r
3T &THAT IR FT & AfAT g

Phobias have irrational fears related to specific objects,
people, or situations. Phobias often develop gradually
or begin with a generalised anxiety disorder. Phobias
can be grouped into three main types, i.e., specific
phobias, social phobias, and agoraphobia.

Specific phobias

are the most commonly occurring type of phobia. This
group includes irrational fears such as intense fear of a
certain type of animal, or of being in an enclosed space.
Intense and incapacitating fear and embarrassment
when dealing with others characterises social anxiety
disorder (social phobia).
Agoraphobia is the term used when people develop a
fear of entering Psychologiunfamiliar situations. Many
people with agoraphobia are afraid of leaving their
home. So, their ability to carry out normal life activities
is severely limited.
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. TYAER ddeldh

YAER el & [T deheliehl Sl Teh HWell 3UelsY gl
ST dehellohl o TAGHTd WTEh & 3ciolell T I HH T,
AET HIRrfear HRfEr a1 Fedreor &1 Affes
HTHTEARATHAT & TTY HINRATAT & ACIH H STdgR &l
eIl §, TTY &Y AT 3TaT & ar geT fAeTor gfsharai
T 3YIRT T g

AFRICHT Faoler AR RAAE g sgagr gares
al Y@ dhelleh g1, APRIcHS Ydeld Teh IS
gfaAfshar &1 dreed el I Teffid aXdT & S 6o o
IT 9HG sTer fohdm SITaT g1 3¢IeXuT o fow, frets e
H Redre arel T &l BehR &Nl gl I AhRIcHS
FeAIaoT | T 3rfeereT U idepel IROTH & @Y
aifd gfafshar & aR-GR SE5E & Fefdd Har gl
3ET8Y0T & foIU, Tah QRIS Pl §oohl TdoTell Pl STl T
ST § 3R SR & gua & AU &gl Sar g1 aR-ar
SIST o AT ARTS S T Tickehel Glcll & FiTeh Hed &l
& SHS WY ST gie § 3N IfFT R I 3| Al
Teh 37e]sholl STdeR AMIC &1 H3 g 8, al a1 &l Fera
& TIT FhRIcHS FedlehoT T STl &1 3eT8or & fav,
afe Fg sTar AIAT & T @HTS AT HLT &,
ST dI AT ¢aRT dTd & YHGIGT Tehdlel I AR Heh
HHRIcHD FLEIhIUT &I IUANT FhAT ST Hehell & ST &Y
g8 [Aud 99T W giHad AT &1 TPRIcHS Taoll fear
STl & |

s vaeeT

AT TdgR H HH FAT S Fohar ¢ 3 afed
SIAR I IR FEEIoT & ATEIH F Uh AT Fordm
ST Hhell &1 difdd TagR & [T HhRIcHS Fedlaor
IR e Ty g fRU 9T Eifdd cgaeR & feu
APRIcHS FEeldoT Teh AT TR g1 Tl &1 gE
A aifdd c¥agR 1 FhRIcAs § & e He 3R
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3aifdd IIgR & @ T gl Ry Ofr &A
&éatreh 3T FA & ¥ g977dr §1 36ed0r & foT, 3w
§H Ush Ul ofSeh! & AFAS W IR & S g8 W
AT # 8T of ST W AT § 3R Qv §1 AT-Far v
fder faar arar & 6 3R g U AR AR @ R A
39 Rt 7 o ST, AfeeT 3PN 98 T T § A 39
T of SU| SH% 3TATdl, A-Tdr & RAder ar sar g
fr ST @z U § 3R Reardy § ar 38 3ear #|
Aaar O @ #§ o I & OU Fga 1 Jifod cadgi
g¢ SITar g 3R A 3R W gl &1 HAfSd TIgR
A g ST g

el FASYTEYT TagcHSD THTITIT dTel A9l I P
ST TR el W &Y dRX Ush clhed [GAT ST & T
cehel THiAd U S 8 3R fhell &R & Sofen!
37ETeT Yelel fhaT SITaT § oI ST &l T8¢ gl [Wolell
I

Hia® RAEdGHHOr BT AT THT HT & AT &
faT deT garT g A TS TH dhellh §1 T YaT WA
& AT aITgeh @1 ATeTIcshR folar SiTar 81 Yeleishd 3ol
Pufaat 3R ares & @y Ao, Rifscds der=sha &
oo T A Rar-3aes 3aeenstt & @y [ar-saee
SASTATHT T Teh IR Rl o RAfhcas ags FI 3RH
ear & 3R ARE A FH A Rd-3aes Tafd & IR
# oo & T FEar g

Behavioural Techniques

A range of techniques is available for changing
behaviour. The principles of these techniques are to
reduce the arousal level of the client, alter behaviour
through classical conditioning operant or conditioning
with different contingencies of reinforcements, as well
as to use vicarious learning procedures, if necessary.
Negative reinforcement and aversive conditioning are

the two major techniques of behaviour modification.
Negative reinforcement
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refers to following an undesired response with an
outcome that is painful or not liked. For example, the
teacher reprimands a child who shouts in class. This is
negative reinforcement.

Aversive conditioning refers to repeated association of
undesired response with an aversive consequence. For
example, an alcoholic is given a mild electric shock and
asked to smell the alcohol. With repeated pairings the
smell of alcohol is aversive as the pain of the shock is
associated with it and the person will give up alcohol.
If an adaptive behaviour occurs rarely, positive
reinforcement is given to increase the deficit. For
example, if a child does not do homework regularly
positive reinforcement may be used by the child's
mother by preparing the child's favourite dish
whenever s/he does homework at the appointed time.
The positive reinforcement of food will increase the
behaviour of doing homework at the appointed time.
(Persons with behavioural problems can be given a
token as a reward every time a wanted behaviour
occurs. The tokens are collected and exchanged for a
reward such as an outing for the patient or a treat for
the child. This is known as token economy.
Unwanted behaviour can be reduced and wanted
behaviour can be increased simultaneously through
differential reinforcement. Positive reinforcement for
the wanted behaviour and negative reinforcement for
the unwanted behaviour attempted together may be one
such method. The other method is to positively
reinforce the wanted behaviour and ignore the
unwanted behaviour. The latter method is less painful
and equally effective. For example, let us consider the
case of a girl who sulks and cries when she is not taken
to the cinema when she asks. The parent is instructed
to take her to the cinema if she does not cry and sulk
but not to take her if she does. Further, the parent is
instructed to ignore the girl when she cries and sulks.
The wanted behaviour of politely asking to be taken to
the cinema increases and the unwanted behaviour of
crying and sulking decreases.
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You read about phobias or irrational fears in the
previous chapter. Systematic desensitization is a
technique introduced by Wolpe for treating phobias or
irrational fears. The client is interviewed to elicit fear.
Hierarchy provoking situations and together with the
client, the therapist prepares a of anxiety-provoking

stimuli with the less anxiety-provoking stimuli at the

bottom of the hierarchy. The therapist relaxes the client
and asks the client to think about the least anxiety-
provoking situation.
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HAGia 1 gl aReET FeAd AfAgla fedr fasg
(G 'HAgia- fas ' &gl Srar §) & aR & & H
Fufd, fourt ar f[uRt &1 v de §, SHd e Fedia
IV (FhRTcHS, AHRIHS AT TCEY IOTEN) &1 T§
Teh HGellcH Heeh & AIY &, 3R efSeahivr a&q & daer
# T AU aqlih ¥ S e & ygid gl AR ges
&l HeAcH Tge] & & H ST STl &,

HIGATcHS Tceh ! HAlcHS Tgol & &I H Sl ST
g

AR # FA H GG I SYIGR (I1 Hegacll) Tgef Pl
ST &1 Ueh @Y forar 3, s+ il gel3it @ efseahror
& TS gl (HIAIcHS-cIdgR T alellcHsh Hchl) &
® # deffid famar am Bl eu & foF efSewior &
AER e §, Afdhed I T© S § SAAGR AT F e
&I ggfa & gfafafica wid &1 F 3egeqfa @1 R gl
An attitude 1s a state of the mind, a set of views, or
thoughts, regarding some topic (called the ‘attitude
object’), which have an evaluative feature (positive,
negative or neutral quality). It is accompanied by an
emotional component, and a tendency to act in a
particular way with regard to the attitude object. The
thought component is referred to as the cognitive

aspect, the emotional component is known as the
affective aspect, and the tendency to act is called the
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behavioural (or conative) aspect. Taken together, these
three aspects have been referred to as the A-BC

components (Affective-Behavioural-Cognitive
components) of attitude.
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ASAT|  EARA-3AA, 3N Tk WY-3Th{AS  (T19)
sefoeia &1 Alsd

g Algel .9, &1, Sk ArTfarad iR faRdt (1994) gart
farfla fham =T g1 3§ Al & AR, digfUw
afafafer & i FgUeiSda yonfadl @ R @FeR
HRAYOTC A Bl &, Toiee ARASh &I SHdicHs
SHISAT el ST &1 T SHISTT AU ASTAT/ETT, HIfSIT
T gHEOT 3R Aol & T SFAer £
3ASTAT/ETTT: 3aatal s FUfd fohel Y cgagR & fau
giardr § Fife I8 g Aol W e ool # Hee
AT &1 3o IR eI R afead & Seaeny
AT il H H&H o g1 ATl & Ueh ICAH
TR Forel Toear & arfte gEet W EART earet St
AT ¢l qu}ﬁiﬁmqu HH Iolell €T H ST
3cTel AT 3GTEI0T & foIw, SIa 3Maenr et 3maepr
frel qleT & SR A garar § 99 a8 3mAET e Hr
ot 1T T@T &, ar Ig A9er Afrse ey & ST
ol o foIT ORa WM 3ASTAT 39! 39T €T eIt
T A A T, W@ R TAMRT A W Fea
o & AT AR Fr 2

Tk HTY AR @dR

THEAOT: 3T SATHASRT Sl Udh TTYT IT hiAd & F 9T
FATeT TRl #H Tehlehd & Wehdl @ | Teh HT1Y FEHEIOT od
giar g J9 39 fAaffiee 3quRomst & & gaub &l
HsTa § 3R 3¢ TEe & v e adw Yot &
Thiehd A &1 34T & fow, W & dafde Ataw
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(IRATH) ¢ H, T TSllse Todd foham ST § foras
d UH H1T ger f&Ar a1 g1 A9 o7 [Adkedr # & Uh
H AT QT S RBAseT B Fafed &7 § QR AT &
Teh 1Y FEHEHIUT AT TEU 1T 3T 3HTehst & o 371
AR TEY F TAS H AcE FAT ¢l HiASD THEHIOT
a9 gl § S« 319 {ll FII3i @l HiAS §T § A
A § dIfeh Th & TFROT GEY & TROT HT 3R o ST
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qeT: UTo &¥el 1 &TAT &I 3TaRIAHAT Brclr

Planning.  Attention-arousal and  Simultaneous-
successive (PASS) Model of Intelligence

This model has been developed by J.P. Das, Jack
Naglieri, and Kirby (1994). According to this model,
intellectual activity involves the interdependent
functioning of three neurological systems, called the
functional units of brain. These units are responsible
for arousal/attention, coding or processing, and
planning respectively.

Arousal/Attention: State of arousal is basic to any
behaviour as it helps us in attending to stimuli. Arousal
and attention enable a person to process information.
An optimal level of arousal focuses our attention to the
relevant aspects of a problem. Too much or too little
arousal would interfere with attention. For instance,
when you are told by your teacher about a test which
s/he plans to hold, it would arouse you to attend to the
specific chapters. Arousal forces you to focus your
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attention on reading, learning and revising the contents
of the chapters.

Simultaneous and Successive:

Processing: You can integrate the information into
your knowledge system either simultaneously or
successively. Simultaneous processing takes place
when you perceive the relations among various
concepts and integrate them into a meaningful pattern
for comprehension. For example, in Raven's
Progressive Matrices (RPM) Test, a design is presented
from which a part has been removed. You are required
to choose one of the six options that best completes the
design. Simultaneous processing helps you in grasping
the meaning and relationship between the given
abstract figures. Successive processing takes place
when you remember all the information serially so that
the recall of one lead to the recall of another. Learning
of digits, alphabets, multiplication tables, etc. are
examples of successive processing.

Planning: This is an essential feature of intelligence.
After the information is attended to and processed,
planning 1s activated. It allows us to think of the
possible courses of action, implement them to reach a
target, and evaluate their effectiveness. If a plan does
not work, it is modified to suit the requirements of the
task or situation. For example, to take the test
scheduled by your teacher, you would have to set goals,
plan a time schedule of study, get clarifications in case
of problems and if you are not able to tackle the
chapters assigned for the test, you may have to think of
other ways (e.g., give more time, study with a friend,
etc.) to meet your goals.

OR

Creativity is the ability to produce ideas, objects, or
problem solutions that are novel, appropriate and
useful. Certain level of intelligence is necessary to be
creative, but a high level of intelligence, however, does
not ensure that a person would certainly be creative.
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Terman in the 1920s, found that persons with high I1Q
were not necessarily creative. At the same time,
creative ideas could come from persons who did not
have a very high 1Q. Other researches have shown that
not even one of those identified as gifted, followed up
throughout their adult life, had become well-known for
creativity in some field. Researchers have also found
that both high and low level of creativity can be found
in highly intelligent children and also children of
average intelligence. The same person, thus, can be
creative as well as intelligent but it is not necessary that
intelligent ones, in the conventional sense, must be
creative. Intelligence, therefore, by itself does not
ensure creativity.

Researchers have found that the relationship between
creativity and intelligence is positive. All creative acts
require some minimum ability to acquire knowledge
and capacity to comprehend, retain, and retrieve.
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Humanistic Approach
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The theories are mainly developed in response to
Freud's theory. Carl Rogers and Abraham Maslow have
particularly contributed to the development of
humanistic perspective on personality. We will briefly
examine their theories.

The most important idea proposed by Rogers is that of
a fully functioning person. He believes that fulfilment
is the motivating force for personality development.
People try to express their capabilities, potentials and
talents to the fullest extent possible. There is an inborn
tendency among persons that directs them to actualise
their inherited nature.

Rogers makes two basic assumptions about human
behaviour. One is that behaviour is goal-directed and
worthwhile. The second is that people (who are
innately good) will almost always choose adaptive,
self-actualising behaviour.

Rogers' theory grew out of his experiences of listening
to patients in his clinic. He noted that self was an
important element in the experience of his clients.
Thus, his theory is structured around the concept of
self. The theory assumes that people are constantly
engaged in the process of actualising their true self.
Rogers suggests that each person also has a concept of
ideal self. An ideal self is the self that a person would
like to be. When there is a correspondence between the
real self and ideal self, a person is generally happy.
Discrepancy between the real self and ideal self often
results in unhappiness and dissatisfaction. Rogers basic
principle is that people have a tendency to maximise
self-concept through self-actualisation. In this process,
the self grows, expands and becomes more social.
Rogers views personality development as a continuous
process. It involves learning to mastering evaluate
oneself and the process of self- actualisation. He
recognises the role of social influences in the
development of self-concept. When social conditions
are positive, the self-concept and self-esteem are high.
In contrast, when the conditions are negative, the self-
concept and self- esteem are low. People with high self-
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concept and self-esteem are generally flexible and open
to new experiences, so that they can continue to grow
and self- actualise.
This situation warrants that an atmosphere of
unconditional positive regard must be created in order
to ensure enhancement of people's self-concept. The
client-centred therapy that Rogers developed basically
attempts to create this condition.
Maslow has given a detailed account of
psychologically healthy people in terms of their
attainment of self-actualisation, a state in which people
have reached their own fullest potential. Maslow had
an optimistic and positive view of man who has the
potentialities for love, joy and to do creative work.
Human beings are considered free to shape their lives
and to self-actualise. Self-actualisation becomes
possible by analysing the motivations that govern our
life. We know that biological. security, and
belongingness needs (called survival needs) are
commonly found among animals and human beings.
Thus, an individual's sole concern with the satisfaction
of these needs reduces her/ him to the level of animals.
The real journey of human life begins with the pursuit
of self-esteem and self- actualisation needs. The
humanistic approach emphasises the significance of
positive aspects of life.

OR

Stages of Personality Development

Freud claims that the core aspects of personality are
established early, remain stable throughout life, and
can be changed only with great difficulty. He proposed
a five-stage theory of personality (also called
psychosexual) development. Problems encountered at
any stage may arrest development, and have long-term
effect on a person’s life. A brief description of these
stages is given here.

Oral Stage: A newborn’s instincts are focused on the
mouth. This is the infant’s primary pleasure-seeking
centre. It is through the mouth that the baby obtains

Downloaded from cclchapter.com




food that reduces hunger. The infant achieves oral
gratification through feeding, thumb sucking, biting
and babbling. It is during these early months that
people’s basic feelings about the world are established.
Thus, for Freud, an adult who considers the world a
bitter place probably had difficulty during the oral
stage of development.

Anal Stage: It is found that around ages two and three
the child learns to respond to some of the demands of
the society. One of the principal demands made by
parents is that the child learns to control the bodily
functions of urination and defecation. Most children at
this age experience pleasure in moving their bowels.
The anal area of the body becomes the focus of certain
pleasurable feelings. This stage establishes the basis for
conflict between the id and the ego, and between the
desire for babyish pleasure and demand for adult,
controlled behaviour.

Phallic Stage: This stage focuses on the genitals. At
around ages four and five children begin to realise the
differences between males and females. They become
aware of sexuality and the sexual relationship between
their parents. During this stage, the male child
experiences the Oedipus Complex, which involves
love for the mother, hostility towards the father, and the
consequent fear of punishment or castration by the
father (Oedipus was a Greek king who unknowingly
killed his father and then married his mother). A major
developmental achievement of this stage is the
resolution of the Oedipus complex. This takes place by
accepting his father’s relationship with his mother, and
modelling his own behaviour after his father. For girls,
the Oedipus complex (called the Electra Complex after
Electra, a Greek character, who induced her brother to
kill their mother) follows a slightly different course. By
attaching her love to the father, a girl tries to
symbolically marry him and raise a family. When she
realises that this is unlikely, she begins to identify with
her mother and copy her behaviour as a means of
getting (or, sharing in) her father’s affection. The
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critical component in resolving the Oedipus complex is
the development of identification with the same sex
parents. In other words, boys give up sexual feelings
for their mothers and begin to see their fathers as role
models rather than as rivals; girls give up their sexual
desires for their father and identify with their mother.
Latency Stage: This stage lasts from about seven
years until puberty. During this period, the child
continues to grow physically, but sexual urges are
relatively inactive. Much of a child’s energy is
channelled into social or achievement related
activities.

Genital Stage: During this stage, the person attains
maturity in psychosexual development. The sexuality,
fears and repressed feelings of earlier stages are once
again exhibited. People learn to deal with members of
the opposite sex in a socially and sexually mature way.
However, if the journey towards this stage is marked
by excessive stress or over-indulgence, it may cause
fixation to an earlier stage of development. Freud’s
theory also postulates that as
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Dissociative Disorders

Dissociation can be viewed as severance of the
connections between ideas and emotions. Dissociation
involves feelings of unreality, estrangement,
depersonalization, and sometimes a loss or shift of
identity. Sudden temporary temporary alterations of
consciousness that blot out painful experiences are a
defining characteristic of dissociative disorders. Four
conditions are included in this group: dissociative
amnesia, dissociative fugue, dissociative identity
disorder, and depersonalization.

Dissociative amnesia is characterized by extensive but
selective memory loss that has no known organic cause
(e.g., head injury). Some people cannot remember
anything about their past. Others can no longer recall
specific events, people, places, or objects, while their
memory for other events remains intact. This disorder
is often associated with an overwhelming stress.
Dissociative fugue has, as its essential feature, an
unexpected travel away from home and workplace, the
assumption of a new identity, and the inability to recall
the previous identity. The fugue usually ends when the
person suddenly 'wakes up' with no memory of the
events that occurred during the fugue.

Dissociative identity disorder, often referred to as
multiple personality, is the most dramatic of the
dissociative disorders. It is often associated with
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traumatic experiences in childhood. In this disorder, the
person assumes alternate personalities that may or may
not be aware of each other.
Depersonalisation
Involves a dreamlike state in which the person has a
sense of being separated both from self and from
reality. In depersonalisation, there is a change of self-
perception, and the person's sense of reality is
temporarily lost or changed.

OR
Substance-Related and Addictive Disorders Addictive
behaviour, whether it involves excessive intake of high
calorie food resulting in extreme obesity or involving
the abuse of substances such as alcohol or cocaine, is
one of the most severe problems being faced by society
today. consistent use of the substance involved are
included under substance related and addictive
disorders. These disorders include problems associated
with the use and abuse of alcohol, cocaine, tobacco and
opioids among others, which alter the way people
think, feel and behave.
Alcohol People who abuse alcohol drink large
amounts regularly and rely on it to help them face
difficult situations. Eventually the drinking interferes
with their social behaviour and ability to think and
work. Their bodies then build up a tolerance for alcohol
and they need to drink even greater amounts to feel its
effects. They also experience withdrawal responses
when they stop drinking. Alcoholism destroys millions
of families, social relationships and careers.
Intoxicated drivers are responsible for many road
accidents. It also has serious effects on the children of
persons with this disorder. These children have higher
rates of psychological problems, particularly anxiety,
depression, phobias and substance-related disorders.
Excessive drinking can seriously damage physical
health.
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